Introduction
Questions of what motivates students and how they are motivated are major concerns in educational research. This chapter will focus on motivation in tertiary education, pinpointing what can be recognized as myths. It will first provide an explanation of both intrinsic and extrinsic motivation as they apply to the tertiary sector. It will then grapple with intersecting myths that relate to both educators and students: one is that it is a myth to assume that all educators clearly understand the concept of motivation; another is that it is a myth to assume that students comprehend the idea of motivation or are sufficiently motivated to complete their course of study; finally, it is a myth to assume that motivation can be addressed in the same way in both face-to-face and computer-mediated study environments. It is only by understanding these myths and by interrogating the research relating to them that positive action can be taken to address them. The study that follows is led by reading, reviewing and critiquing a range of theoretical perspectives on education, rather than empirical study, but the scrutiny of the current condition of the research literature in this chapter is of value not only from the point of view of teaching practice but also in terms of new agendas for research that are emerging. In particular, while this paper is led by theory, it is acutely and reflexively aware of prevailing circumstances in higher education in Australia, the United States, the United Kingdom and elsewhere in the world, where budgets have been tightened, higher education resources and staffing diminished, ratios of faculty to student have blown out, and where generally the circumstances in which students now study can be uncongenial, economically driven and where there may be little to motivate them.
Motivation: Questions and definitions
It is axiomatic that students are more likely to succeed if they are motivated but what, precisely, is motivation? A general impression that a motivated student is a successful student is insufficient to actually comprehend the concept of student success. The question itself has led to an extensive body of research and generated a host of related questions rather than any consistent set of answers. To cut to the heart of much scholarly debate, one question in particular is of overwhelming significance: regardless of their learning environment, why do people want to study? Put most simply motivation, according to Xie and Ke (2011, p. 199) , is the force that encourages an individual to engage in a particular behaviour. In the case of university students this behaviour refers to studying in an effective way, being focused on the task and on goal attainment, being directed by such imperatives as the pursuit of knowledge (or even just good grades) and not being overly distracted by external stimuli. However, motivation is not a simple or a onedimensional concept. As a number of theorists (Deci et al., 1994; Keller, 2008; Kyndt et al., 2011) have explained, motivation can be clarified in a number of ways but, more importantly, as Huett et al. (2008, p. 161) point out, there are two types of motivation: intrinsic and extrinsic. Although the contours of both types have been laid out in scholarship, it is important to reconsider some meanings attached to both as neither term meets with an uncritical set of meanings.
Intrinsic motivation
Intrinsic motivation, the motivational force that many educators consider most likely to drive a student to succeed, has been defined by Ryan and Deci (2000, p. 56 ) as relating to a person doing something for the inherent satisfaction that it brings. According to McBride et al. (2010, p. 530) , it is an action performed 'because it is interesting, exciting, or pleasurable in its own right, independent of any subsequent external reward'. For students, this refers to the joy inherent in learning. Intrinsic motivation can be closely linked to a readiness to seek out and respond to challenges, a desire to participate and contribute (Shia, 2000, p. 2), emotional engagement with course material and the acquisition
